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I. Brief Background and Reason for Project Focus 

 

For high school students in Korea, it is highly recommended to have comprehension skills to 

pass KSAT (Korean Scholastic Aptitude Test). This project is focused on improving English as a 

Second Language Learner (ESL)’s overall comprehension ability of English texts with various 

topics that may include sociology, psychology, business, environment and technology in general. 

The related texts are not in-depth but introduce basic ideas of concerned field, therefore they 

don’t contain jargons or specialized terminology otherwise directly stated in additional footnotes. 

Usually the texts consist of six to twelve sentences on average and take ESL students about one 

or two minutes to read and understand what they mean in general. To understand the English text, 

ESL students should have certain volume of vocabulary and know how to activate his/her 

background knowledge to make comprehension easier. This project is focused on the ability of 

finding key words and main ideas of texts to facilitate reading and understanding for ESL 

students by getting the students note-taking to identify key ideas and summarize information. 

(Fisher & Frey, 2011, p.353)  

 

 

II.   Home and Family  

 

Min and Tae both are 12
th

 grade Korean male students with almost similar academic 

background. They are English as a Second Language Learner (ESL) and have unstable language 

ability in terms of balanced linguistic competence. For example, both are relatively good at 

reading and listening, but fairly poor at speaking and writing. Mostly it is because of the 
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imbalanced language education in Korea, which focuses mainly on receptive skills (reading and 

listening), but not on productive skills (speaking and writing). However, it is understandable that 

students cannot reach the productive phase until they are informed enough to express what they 

learn.  

Min and Tae’s reading routine is occasional reading of English newspaper about once or 

twice a month, and listening to English songs with lyrics alongside. Most of their reading is 

taking place on a school base through reading textbooks or handouts distributed by teachers. 

They don’t need any supplementary or special education service when it comes to learning 

disability or any other symptoms related to reading such as dyslexia. Their parents are working 

most of the time, so they don’t have frequent contact with their parents for further reading or 

discussing the matter about academic performance. Neither did they find time to participate in 

regular PTA at school very often, though Min’s mother did try to meet the teacher once a year. 

Overall, their parents seem to show great support and encouragement for their son’s academic 

success.  

 

 

III.   Emotional Climate  

   

Current classroom atmosphere is generally open but students are not given an opportunity of 

interaction most of the time due to one-way teaching practice in a traditional classroom setting. 

In addition, there are too many students (about 35 to 40 students) in one class for a teacher to 

communicate on a personal basis. Typical class duration in high school is 50 minutes per period. 

Min and Tae are engaging students but they prefer individual interaction with teachers rather than 
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in public. Because they do not have many opportunities to ask individually in class, when they 

have questions, they seek a chance after classes. They are both motivated learners but the 

classroom atmosphere may not be satisfactory for them in terms of a variety of opportunities to 

meet their needs. 

 

 

IV.   Literacy History  

   

Min and Tae learned how to read and write before they entered kindergarten. Their parents 

read to them when they were very young and they began reading short story books by themselves 

when they were about five and six respectively. When they became elementary school students, 

their parents subscribed home-library service for five years from 2
nd

 grade to 6
th

 grade. The 

service is operated by a private company and typically includes delivery of four different books 

on a weekly basis and a reading instructor visits every week with new books to support children’s 

reading habit. It’s a popular service in Korea. Both boys seemed to benefit from the service. The 

books came in many different genres such as fiction, poetry, story books and history. They 

discontinued the service when they became middle school students and since then all the reading 

activity they engaged in has been reading textbooks at school. They have huge pile of books at 

home but their parents show different inclination. There are a lot of different magazines at Min’s 

home, especially magazines about ceramics due to his parents’ hobby of pottery. Tae’s parents 

are religious people who are reading books related to their religion regularly, in this case 

Buddhism. Min and Tae both have been exposed to substantial amount of reading activity, but 

currently they aren’t reading as actively as they used to.  
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V.   Tests Given and Summary  

  

   Min and Tae were given two types of pretest. One tests their basic vocabulary ability and the 

other tests how much they understand English texts with various topics. They were given a list of 

words and had to write the meanings of them to see how many words they could recall with or 

without contexts. The tests are copied from the vocabulary book that is widely used by Korean 

high school students and contains essential words equivalent to SAT. The number of words they 

know can be a good predictor of how well they can read and understand given texts. (Qian, 1999) 

Both students showed above average level of words but still lacked about 20~30% compared to 

the top students. The other test was to know how much they understand the general meaning of 

texts. It consists of 11 questions measuring reading comprehension by guessing the titles, main 

ideas, and best expressions for the blanks. The tests are drawn from the sample reading questions 

from previous years’ KSAT and I made sure that the participating students had never seen the 

test items. Min and Tae did both of the tests and the tests were in familiar format with KSAT to 

get them to be comfortable with the process of this project. I had Min and Tae underline or mark 

any unknown words or expressions they ran into so that I could glimpse at their obstacles of 

reading comprehension. The test results showed an unexpected outcome that Min and Tae did 

better in the pre-reading test than in the post-reading test. The difference between the two tests 

results were so large that I needed to find out the reason why this is so. The two students said that 

they tried their best in the first test but in the second test they couldn’t, because they were so 

divided in their minds due to the new year of becoming senior students. That was another factor I 
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didn’t keep in mind. In fact, they were to take an important nation-wide exam just before this 

project.  

 

Table of test results 

Students 
Pre-word test Pre-reading test Post-reading test 

 %  %  % 

Min 25/40 62.5 9/11 81.8 6/11 54.5 

Tae 29/40 72.5 10/11 90.9 5/11 45.4 

*Note: Students who are in top 5% generally get about over 90% mark in each different test. 

 

 

VI.   Lesson Plan Matrix 

 

Lesson 1 

Lesson Foci/Date Objectives 
Instructional 

Materials 

On-going 

Assessment 

Fluency 

Comprehension 

(02/28/2013) 

 The students are 

able to predict 

what the text is 

going to be about 

by reading the 

title/the first 

sentence of the 

passage. 

 CCSS.ELA-

Literacy.L.11-

12.3 Apply 

knowledge of 

language to 

understand how 

language 

functions in 

different contexts, 

to make effective 

 Newspaper 

headlines from 

New York Times 

 

 Sample reading 

questions from 

previous year’s 

KSAT(Korean 

Scholastic 

Aptitude Test) 

Worksheets 

Interaction with each 

other (Verbal 

presentation) 
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choices for 

meaning or style, 

and to 

comprehend more 

fully when 

reading or 

listening. 

 

 

Lesson 2 

Lesson Foci/Date Objectives 
Instructional 

Materials 

On-going 

Assessment 

Fluency 

Comprehension 

(03/11/2013) 

 The students are 

able to summarize 

the main idea of 

given texts or 

passages in a few 

sentences. 

 

 The students are 

able to sum up 

long texts in a few 

sentences. 

 

 CCSS.ELA-

Literacy.RI.11-

12.1 Cite strong 

and thorough 

textual evidence 

to support 

analysis of what 

the text says 

explicitly as well 

as inferences 

drawn from the 

text, including 

determining 

where the text 

leaves matters 

uncertain. 

 New York Times 

column 

(11/26/2011) 

“Willpower: It’s 

in Your Head” 

 

 Forbes column 

(05/10/2012) 

“Intelligence Is 

Overrated: What 

You Really Need 

to Succeed” 

Worksheets of 

summing-up 
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VII.    Reflections  

 

 

The students in this project are 12
th

 grade Korean students, which has a huge meaning in 

Korea where a college entrance exam is really competitive. They spend about 15 hours at school 

every day studying continuously. Besides, they were to take nation-wide standard exam just 

before this project, so it was not easy to get them to engage in this activity to the extent I 

expected. But thankfully they tried their best to complete the assignment and were willing to 

learn a new way of reading and comprehending. When the students were given a lengthy text to 

summarize, they were a little intimidated by it in the first place. I needed to give them edited text 

with space after each paragraph so that they should only sum up the small portion of the text first. 

After completing the activity, they could share what they summarized. That was beneficial 

activity for them, because they were close friends so they felt comfortable each other sharing and 

checking out comprehension with open mind. Peer-learning was taking place naturally through 

this process. I did not use peer-learning method explicitly in this project, but they showed strong 

interest in each other’s work.  

Min and Tae are ESL students, so it was not easy for them to speak in English. For they 

haven’t been instructed on speaking aspect in class for very long time, they couldn’t express what 

they wanted to tell without difficulty. Therefore, I had to check out their comprehension through 

summarizing sheet and presentation in their first language, Korean. While summarizing activity 

is beneficial to enhance comprehension strategy, the problem is there can be difficulty checking 

out the results by themselves without an instructor. When using summarization as an 

instructional or assessing tool, the students need to be instructed what kind of summary they are 

expected to produce, particularly what information to include and to exclude. (Guoxing, 2013) I 
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should revise the lesson plan to include those strategies of summarization for better 

understanding the text. For instance, McGee, Kirby & Croft suggest summary template 

consisting of three activities; a summary of the main ideas, a statement of the importance of the 

activity for answering a research question, and new questions that emerge from the activity. 

(McGee, Kirby & Croft, 2002) Considering my students’ linguistic ability, I couldn’t apply a 

little cognitively demanding task. In this short project, I had the students draw the expression or 

phrases from the text to summarize since they did not use to summarizing long passages 

especially in the target language, English. 

During this project, I’ve noticed the importance of prior knowledge when predicting through 

titles. It turns out that predicting from the first sentence/titles may not be easy without proper 

background knowledge. For instance, when seeing “Intelligence is overrated: What you really 

need to succeed”, the two students needed to tell what intelligence is. (traditional concept of I.Q) 

Without proper explanation of that, this title cannot be analyzed or understood. I’d like to wrap 

up this reflection with three points I want to study further; a) the importance of prior knowledge 

in promote reading comprehension, b) the necessity of formulating summarizing format as an 

assessment form, c) literacy practices associated with various factors. 

 

 

 

 

VIII. Recommendations to Teachers and Parents/Caregivers 

 

Dear parents and teachers, 

Min and Tae are both bright students and willing to learn more to understand English 

texts. When they were introduced new ways and ideas to try different type of lengthy text, they 

expressed their interest and hope to learn through this literacy project. They could develop 
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comprehension skills if they are monitored and supported their progress. They have their own 

plan but with not enough planning strategy. At first, they were intimidated when they had to 

summarize the given text in English. But after completing short assignment, they said they felt 

the summarizing activity was helpful to understand the text more than just reading. If they could 

be given a various source of text for consistent reading activity, their comprehension skill can be 

expanded further. I recommend you to provide them with English reading sources at home, for 

instance, English magazines, newspaper and books of related area to their interests. Nowadays 

on-line subscription is available via the Smartphone, so they can practice with useful applications 

that are appealing and convenient. But most of all, I’d like you to remember that these students 

are ESL so they need substantial amount of vocabulary ability to understand difficult texts. They 

can learn vocabulary through the list of words and words in the context through reading. The 

latter is absolutely more effective and long-lasting in memory, but sometimes they need to 

memorize through the list of words because of necessity of basic words. As we did this project 

together, the students came to realize that the comprehension skill requires collaborative 

strategies and ability in addition to the basic knowledge of vocabulary and grammar; background 

knowledge, strategies, and so on. They began to understand how comprehension takes place little 

by little. I think it is a good start and they should not stop here but to go further to become 

confident readers. They can be aided by technology in provision of learning materials, scoring 

and reviewing the results, but most of all, they need to be encouraged and supported by teachers 

and parents. I hope this project could help the two wonderful students become more confident 

readers. Thank you. 

Sincerely 

Kim 
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IX. Appendices of work 

   

 

 Lesson # 1 
 
Date: Feb. 28, 2013 
 
Objective(s) for today’s lesson: The students are able to predict what the text is going to 

be about by reading the title/the first sentence of the passage. 
 
Rationale: To understand passages and texts better, it is important to have the ability to predict 

by looking at the title or the first sentence of the given texts. Predicting before/while reading is 

an active reading activity that fosters students’ reading comprehension. Thus this lesson focuses 

on practicing the reading activity. 
 
Materials & supplies needed: Reading questions and newspaper headlines 

 
 

Procedures and approximate time allocated for each 
event   

 
• Introduction to the lesson (5 minutes)  

It is important to read any texts actively in an effort to 

understand them by predicting what they are going to talk 

about. The active reading enhances our thinking ability that 

leads to better understanding of what we read. A lot of 

readings especially expository ones give us many clues through 

the first sentence. When we see the headline of the newspaper, 

we can grasp the meaning of the whole texts roughly.  
 

 
• OUTLINE of key events during the lesson (10 minutes)  

To help the students practice predicting and guessing 

through reading the titles, I present them easy materials first 

and then give them more challenging one later. The two 

students can have a pair interaction by exchanging opinions 

and guesses. 

 
 
• Closing summary for the lesson (5 minutes) 

Every time the students encounter any reading materials, 

they are encouraged to read the beginning part of the 

passage and try to predict and understand the rest of it. 

Reading passages can be everyday articles from the 

Academic, Social and 
Linguistic Support during each 
event   
 
To predict what students are 
going to read, they should be 
encouraged to use their prior 
knowledge. Therefore, the 
students are asked to tell 
anything comes to their mind 
related to the articles without 
expecting whether they are right 
or wrong.  
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newspaper or school textbooks.  

 

 

Assessment  
Matching headlines and the body text together 

Academic, Social, and 
Linguistic Support during 
assessment  

 
 

 

 

 

 Lesson # 2 
 
Date: Mar. 11, 2013 
 
Objective(s) for today’s lesson: The students are able to summarize the main idea of given 

texts or passages in a few sentences. The students are able to sum up long texts in a few 

sentences. 
 
Rationale: It is crucial to be able to get the gist of the texts to understand. To make that 

happen, students need to know the importance of summarizing and how to summarize. The 

students are given interesting articles related to their academic performance so that they can 

engage in the reading and summarizing activity in a meaningful way.  
 
Materials & supplies needed: Edited newspaper articles for a summing-up activity 

 
 

Procedures and approximate time allocated for each 
event   

 
• Introduction to the lesson (5 minutes)   

Every sentence has the most important key words and phrases, 

and if those are connected and arranged then the basic 

summarizing begins. It is necessary to spot the important words 

and weed out the less important words to identify the main idea 

of the passage. 

 
 
• OUTLINE of key events during the lesson (30 minutes)  

The whole texts are made up of small units of paragraphs. The 

students don’t need to look at the whole text first, but read each 

paragraph and summarize by choosing important expressions 

from it. After doing all the paragraphs, students are instructed to 

Academic, Social and 
Linguistic Support during each 
event   
 
The students are allowed to pick 
out the expression from the text 
to summarize, in case they don’t 
know where to start.  



13 
 

try to sum up the whole text.  

 
 
• Closing summary for the lesson (5 minutes) 

No matter how long the text looks, the texts are composed of 

paragraphs which are then composed of sentences. Therefore, 

all we have to do to get the main idea is try to understand from 

the small unit until we are familiar with reading the whole texts. 

 

Assessment  
Summarization sheet 

Academic, Social, and 
Linguistic Support during 
assessment  
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